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Abstract

In this study | investigated the process drama convention of tableau to mediate for the
representation of main ideas in science information texts. My pedagogical goal was to focus on
the body as a tool for engaging with information texts and my rationale for this goal was the
belief that the body is neglected in classroom learning. The task of creating caused the students
to be active and to think of their own and other bodies as signifiersarfing.

The methodology was based on a formative experiment that allowed for changes and
modifications to be made in response to the intervention of tableau. Formative and design
experiments recognize that classrooms are ecologically complex resessc¢hatitare situated in
particular cultural and historical contexts. Theories related to cultural historical activity theory
(CHAT), expansive and embodied learning frame this research as paradigms that recognize the
dialectics between activity and cultuaed the body in and of the world.

In the study tableau is framed as an innovative learning method that disrupts the
traditional and historical methods for identifying main idea, such as the annotation of text.
Through the disruption of tableau came opyities to expand notions of literacy and
comprehension as well as the traditional associations of drama with fiction texts. The study
shows that tableau is a flexible mediating tool that can be applied to the current focus on

informational texts and close reading.



Chapter 1: Introduction

The National Reading Panel (2000) for example, recommended OsummarizingO as a key






to specialist instruction in the visual arts and musicranely did | see children engaged in
drama or dance activities.

In addition to my role as internship supervisor, | taught classes to preservice teachers on
arts integration and writing in the elementary graal®s often incorporated drama in my
instruction. Although the preservice teachers responded enthusiastiealipften remarked
how little they had experiencexdts integration in their own schooling and | was concerned that
their limited experience would be repeatdaen they became teachers. | became aware that the
absence of arts instruction (past or present) has very real future consequences.

When Helen Nicholson, editor of the journal Research in Drama Education, was asked in
2011 OWhat do you think is the most important and/or controversial subject in contemporary
debate that has been discussed and considered through the journal?0 sh®Heplieilama
can have emotional effect on participants and also éidnehbenefit in its widest sense.O
Making known the emotional effects and educational benefits of the arts is motivating the arts
community to have the government backed initiative known as ST&dénce, technology,
engineering and math, changed inidE3M - science, technology, engineeriagts and math.
The inclusion of the word OartsO would signal its value among the other subjects and provide
impetus for funding to be made available for programs seeking to include arts provision in
schools. The movement has gained recognition in both local and national government and in
June 2011, Representative James Langevin from Rhode Island submitted a resolution to the
House of Representatives, H.Res.51 (2013) which expressed Othe sense of the House of
Representatives that adding art and design into Federal programs that target the Science,
Technology, Engineering, and Mathematics (STEM) fields encourages innovation and economic

growth in the United StatesO. The bill OdiedO in the House and was reintrockluechin &



2013. The website Ogovtracks.usO that charts the progress of government bills currently states
that the prognosis for its success is 0%. However, the Rhode Island School of Design is one of
the national leaders in the movement of STEM to STEAM
(http://www.risd.edu/About/STEM_to_STEAM/).

As an educator who has often included drama in instruction and witnessed its emotional
and educational benefits, | believe that drama needs to be a visible presence in education. Hence
my motive for conducting the current study.

Teaching Background

| have been involved with drama in education for many years. When | first started
teaching in England | directed after school drama clubs that involved pliran games and
improvising short, humorous skits. Occasionally these would be rehearsed and shared in school-
wide gatherings called OassembliesO in England. | greatly enpnyaging the programs but |
wanted to know more about the theory of educational drama to support its application in the
curriculum rather than outside of it. In 1997 | enrolled in a Master of Arts in Drama in Education
course and | was introduced to the concept of Oprocess drama® and the work of its major
practitioners such as Dorothy Heathcote and Cecily OONEeill. In contrast to populaticesicep
of drama, process drama is not about Oputting on a play.O The defining characteristic of process
drama is that it is an exploratory and collaborative method of working, shared within the
confines of the classroom as it unfolds and not as a rehearsed product. In teaching situations it
can be applied to explore concepts and issues found across the content areas (Bowell and Heap,
2001). Through the MA course | was exposed to theories that supported drama as a powerful

pedagogical tool and as a teachethi classroom | began to integrate process drama methods



into social studies and language arts instruction. The students embraced this style of active
learning and | was invigorated by their response.

As a doctoral student my interest in drama in edandtas only increased and | have
sought opportunities to research and apply drama with a variety of populations. Last year | led
after school drama enrichment classes at a boysO magnet middle school in Tampa and | explored
the use of drama with visually impaired children. Most recently | researched the application of
Augusto BoalOs Oimage theatreO techniques (1995) with preservice teachers enrolled in an arts
integration class in the College of Education (Branscombe and Schneider, 2013). The research
focus was preservice teacher reflections mediated through the process drama convention known
as Otableau.O OTableauO is a group depiction of a moment in time with no movement or speaking
it is in effect a Ostill image.O Working in groups, the creation of tableaux (plural) afforded
preservice teachers a non-traditional way to reflect on moments in the classroom that had been
troubling or challenging for them. When presenting the tableaux, the participants were given the
option to Ostep out® momentarily and articulate the thoughts of the person they were depicting in
the scene. These frozen depictions of difficult or challenging situdtimmstheir field
placements, combined with the Ostep outO utterances, were alternative modes of reflecting as
compared to the more traditional journaling (Fox, Campbell & Hargrove, 2011). According to
Augusto Boal (1995) the possibility tainsforming oppressive or difficult experiences can be
explored through the recreation of an initial tableau into a reconstruction of titeav®©idealO
version of the scenario, OThe active, explicit transformation ofkumlying into body-doing
taps into the power of body-knowing to reflect actively on the cultural and social status quo, the
better to change itO (Osmond, 2007, p. 1114). Such an example of Obody-knowingO to perceive a

different outcome happened when a preservice wed®ten times when we reflect we think



about what happened and what we can do to fix it and not why it is happening in the first place.
Thinking for the characters in the reflection aids in determining the trigger for the situation.O

As the instructor for the class, the work was significant because it introduced preservice
teachers to the art form of tableau and it provided a public space to both share assl witn
challenging classroom moments that they thowgre unique to them. As a researcher the
significance of the study was to be found in the exploration of reflection as an embodied
practice. The research conducted for this present study builds ondhechesf embodied
reflection and extends it into another field of embodinitihat of text representation.

Rationale

Tableau and Omain idead both represent distillation. Tableau is a frozen image that
presents the essence of an idea or experience (Barthes, 1977). A main idea synthesizes
information and presents it as a summary. Their compatibility as concepts that essentially refine
and condense information inspired me to bring them together in a research study that explores
the embodied representations of main ideas in science information texts through tableau. As a
non-traditional and active way to engage with main ideas, | believed the use of tableau had the
potential to be a significant learning experience for the students and its application wa® a way
explore the educational benefits of drama in a classroom.

Purposes of the Study

Given my background and experience, | am interested in working at the interstices of
new educational trends and legislative demands for literacy learning to be foumdtkethi
Common Core State Standards (CCSS) (National Governors Association Center for Best
Practices & Council of Chief State School Officers, 20¥ijh a renewed focus on

informational texts in the CCSS, and a personal desire to see more drama in Huh@oigose



of this study was to implement the process drama strategy of tableau as a tool to represent main

ideas in science texts.

Research Questions

The research questions that guided the study design and implementation were:

1.

2.

How did students represent main ideas from science information texts as a tableau?

How did students represent main ideas when writing in role?

What were student and teacher reactions to tableau as an embodied learning experience?
Definitions of Terms

Below | list terms used in the study that may be unfamiliar to the reader or






Theoretical Framework

As a particular



might say, in order to thinkO (2007, p. 1109). In positioning the body as a tool for learning, | am
not arguing for a continuing mind/body opposition in our schools but for a pedagogical approach
that integrates the two, OIf the body as lived structure is a locus of experience, then one need not
ascribe this capability to a decorporealized mind. The self is viewed as an intdgriagO
(Leder, 1990, p. 5). Eisner describes an integrated body as a receptor for somatic knowledge, a
reaction to a work of art is not confined to the sense that defines the art as a OformO and can have
cognitive appeal as much as sensory resonancek®@fart call upon both the ideational and
any of the sensory resources we use to experience the world; the fact that an image is visual does
not mean that the experience we have of it will be visualO (2002, p. 19).
A segregated view of the body has the potential to position the arts as anti-intellectual
and align cognitive functioning with specific domains of knowledge, a view strongly rejected by
John Dewey,
Any idea that ignores the necessary role of intelligence in production of works of art is
based upon identification of thinking with use of one special kind of material, verbal
signs and words. To think effectively in terms of relations of qualities is as severe a
demand upon thought as to think in terms of symbols, verbal and mathematical. Indeed
such words are easily manipulated in mechanical ways, the production of a work of
genuine art probably demands more intelligence than does most ofdakesiothinking
that goes on among those who pride themselves on being OintellectualsO (2005, p. 47).
Segregating the curriculum into subjects has been the historical approach of schooling in the
Western world. In contrast, the Owhole language® movement in literacy education was an attempt
to adjust this attitude in language arts teaching. Two of the sprepgnents of whole language,

Kenneth Goodman and Yetta Goodman list drama as belonging to a Osymbol systemO that
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Ointerrelates with written languageO (2009, p. 100). They argue that the strength of the whole

language movement is in its inclusive attitude
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he frequently references ideas of reversibility and circularity to emphasize that as both subject
and object in the world, we are bound to the materiality of the world and to each other. The word
Merleau-Ponty uses to convey this phenomenom is chiasm. The origin of the word is to be found
in the Greek word chi, which denotes the shape of an X. In the letter X, the two lines do not
merge and then become one line, instead they intersect at a specific point to form the letter as we
have come to know it. In ophthalmology, a chiasma refers to the intersection of the two optic
pathways that result in a singular image. Merleau-PontyOs notions of merging, crossing and
intertwining will be developed here to show how they relate to theipeanfttableau.

The body as both subject and object. When the body sees, it becomes part of the visible
world that can look back at itself through other people, Ol regard my body, which is my point of
view, upon the world, as one of the objects of that worldO (Merleau-Ponty, 2004, p. 83). There is
a reversibility inherent within the visualizing process that MerRanty refers to as Oa double
and crossed situating of the visible in the tangible and the tangible in the visibleO (1968, p. 134).
When a tableau is created, there is a duality of seeing involved, the ability to create from within
while simultaneously envisioning what it looks like from without. In this way tableau leads to a
heightened awareness of yourself as both subject and object becatesad@aa the role of the
body is to OshowO a OknowingO through a still pose. | believe this awareness can help develop ai
aesthetic sense about the way a body performs in space.

The body as touching and touched. This idea reinforces the notion of the body as both

subject and object and applies to the study because a tableau is a human structure that ic3s is
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are touching as much as they are being touched and also the left hand is touching the objects
through the right hand. A participant in tableau may be simultaneously touched while touching
another participant and the overall intertwining of touching anetooching is a constituent of
how meaning is conveyed in a tableau.

The body in relation to other bodies. Bolton (1985) strongly rejected the popular idea
that drama is about individual expression and process drama practitioners have frequently
stressed that drama is primarily a social art form (Heathcote, 1984). A tableau may be about an
individualOs experience but theesdiml aspect is that it is a group of people who decide how to
depict the experience and then form the image. The interaction between participants in tableau is
key to extending Merleau-PontyOs notion of chiasm from the individual to the collective. He
described this dynamic as operating when two people shake hands and there is a reciprocal
engagement of touching and being touched. At the moment that the two hands come together,
there is a reminding that the individual is a Odimension and a univers@Qp(18®) and
according to Merleau-Ponty this recognition is the true primordial consciousness that connects,
Oa carnal adherence of the sentient to the sensed and the sensed to the sentientO (p. 142). Implic
in these words is an appeal for humans to remember their ancient, prelinguistic state-(Vallega
Neu, 2005) and carries echoes of MoffettOs declaration that ONo written symbols are required.
Drama is primitiveO (1983, p. 63). Tableau as a silent depiction could be construed as
prelinguistic and as a collaborative process that involves touching and being touched, it binds the
Osentient and the sensed® in a chiasmatic form. The one who is touching and the one who is
touched do not become one in the tableau but together they create tableau.

Tableau and time. As a distilled image, tableau has no past or future. It is truly of the

moment and if participants are asked to speak their thoughts, these are spontatie®spain

13



responses. In the act of contemplating an image, MeReaty claims that we experience
atemporality. OThe present still holds on to the immediate past without positing it as an object,
and since the immediate past similarly holds its immediate predecessor, past time is wholly
collected up and grasped in the presentO (2004, p. 82). As an embodied OgraspO in the present,
tableau has the potential to root the viewer in the presemhantentarily relieve them of time
constraints, which Tierney (2013) regards as a novel experience for many people today.
Expansive Learning

The other theory that fra