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M ore than 600,000 people are released from America’s prisons each year1 and there are currently more than 4 million 
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These five broad considerations do not represent an exhaustive list or a step-by-step guide to all of the components of 
effective reentry mentoring, but rather reflect lessons learned in practice that reentry programs can apply in a variety of 
ways based on local priorities and resources. This publication also offers questions and considerations for practitioners, 
researchers, and policymakers that will likely be informed by further research in this emerging field.

When using mentoring as a component of a reentry program, practitioners should consider:

1. Integrating mentoring into the adult reentry program by establishing the roles of mentors, participants,
and case managers, recruiting suitable mentors for the program model, matching participants to the
appropriate mentors, and incorporating mentoring services into the broader reentry service-delivery model;

2. Collaborating with corrections, probation, and parole by discussing program goals and services
thoroughly with corrections partners, obtaining and understanding corrections agencies’ clearance and
background-check policies, being aware of procedures for volunteers and program staff to enter correctional
facilities, and clearly defining the responsibilities of corrections, probation, parole, and program staff during
the pre- and post-release phases of the reentry program;

3. Identifying and addressing reentry needs by understanding criminogenic risk and needs, establishing
assessment procedures, and identifying and applying approaches that will enhance participant engagement;

4. Equipping mentors to support reentry goals by training them on skills that will support case management
objectives, address participant engagement, promote prosocial attitudes and behaviors, and facilitate
relationship building; and

5. Evaluating mentoring services by using a mix of qualitative and quantitative measures to capture the
impact of mentoring services on recidivism and other reentry outcomes, and using findings to improve service
delivery, engage stakeholders and funders, and inform decisions to scale up or replicate program models.

Although the primary audience for this publication is community-based organizations that incorporate adult mentoring 
into their portfolio of reentry programming, other readers—such as correctional agencies or legislative officials—may 
use this publication to gain a better understanding of the components of adult reentry mentoring. Every jurisdiction is 
unique, and the manner in which the practices described in this publication are implemented will vary from jurisdiction to 
jurisdiction. Readers are encouraged to consider the approaches or challenges that are presented within each section of 
this publication based on the dynamics of their particular locality. 
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In reentry, the purpose of a mentoring relationship is to offer support during a person’s time of transition from 
incarceration back into the community. The reentry mentoring relationship can take different forms, though, depending 

heavily on the goals of the reentry program. Mentors in an adult reentry program might provide educational or career 
guidance, emotional support, or serve as accountability partners for participants struggling with substance use.

People preparing to return to their communities from incarceration have needs and challenges that are beyond the scope 
of what mentoring alone can address, but when mentoring services are well structured and effectively integrated with 
other reentry services, mentoring relationships can be an impactful component of a reentry program. This section highlights 
considerations for community-based organizations that plan to introduce mentoring into their existing adult reentry 
programming, as well as for organizations that are re-examining an existing mentoring component.

DEVELOPING AND COMMUNICATING GOALS FOR ADULT REENTRY MENTORING
Whether mentors are expected to help participants navigate the process of obtaining permanent housing, serve as career 
coaches for participants with similar career interests, or perform other roles, the goals of an adult reentry mentoring 
component should align with the mission and goals of the broader reentry program and contribute to positive reentry 
outcomes for participants. One useful method for capturing the goals of the mentoring component of the reentry program is 
to develop a logic model, a visual representation of how the mentoring component of the program is intended to function. 
(Logic models will be discussed further in Section 5; see Appendix B for a sample logic model.) Logic models come in 
different forms but generally serve as a roadmap of mentoring activities and how they will bring about the intended 
outcomes for program participants—outcomes that should demonstrate change over time. Logic models also help align the 
efforts of administrators, staff, and reentry program partners and to provide an accessible, clear point of reference for the 
objectives of the mentoring component of the program.          

While it may not be necessary to share the logic model directly with mentors and participants, clearly communicating the 
objectives of the mentor-participant relationship, as well as the process from intake to closure of the relationship, helps 
mentors and participants understand the function of their relationship and its intended outcomes. Program staff should 
communicate these objectives during the interview process for mentors and the intake process for participants so that each 
party understands what is expected of their participation in reentry mentoring. 

In a study conducted by the University of Melbourne on the impact of peer mentoring, women enrolled in the Victorian 
Association for the Care and Resettlement of Offenders (VACRO) mentoring program were matched with mentors 
approximately three months prior to their release from prison. The VACRO mentoring program’s goal was for mentors to 
serve as role models for women being released from prison by imparting knowledge or skills to participants based on 
their specific needs. At the end of the study, however, many of the women “regarded their mentor as a friend rather than 
a role model,”10
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FOCUS ON PEER MENTORING
Reentry programs may wish to consider recruiting people who have been incarcerated to serve as peer mentors 
for their program participants. Even in communities where there are a multitude of reentry services available, 
peer mentoring can offer a unique type of support that is not provided by other services or traditional mentoring 
practices. Because of their shared experiences of incarceration, peer mentors and participants can reach a level of 
understanding that would not otherwise be possible with mentors who do not have that experience. Participants might 
be more apt to trust and accept direction from peers who have lived through the incarceration and reentry process.13 

People who are returning to their communities from incarceration face barriers and stigmatization in a number of 
ways, including restrictions on housing and employment due to their criminal records. As a result, this population may 
have low self esteem or doubt that they will be accepted back into society. In a situation with so many obstacles, 
participants in an adult reentry program can easily lose motivation and focus. But peer mentors often serve as proof 
that successful reentry is possible, and thereby enhance participant motivation. 

Reentry programs that seek to incorporate peer mentors should explicitly address their aim to recruit peer mentors 
in mentor outreach materials or recruitment policies. Programs with some operational history can also look to their 
previous participants to identify potential peer mentors, and program participants may be able to recommend their own 
peers to serve as mentors. While many peer mentors serve on a volunteer basis, some reentry programs offer some 
form of payment to peer mentors as a way to boost recruitment and support peer mentors’ own reentry processes.13  

One-on-One Mentoring
One-on-one mentoring, typically an “interaction between two individuals 
over an extended period of time,”14 allows the participant to “benefit 
from the knowledge, skill, ability or experience of the mentor.”15 In a 
one-on-one mentoring model, mentors may be matched with one or two 
participants with whom they meet individually. With guidance from program 
administrators or mentor coordinators, mentors and participants using 
this one-on-one model arrange times and locations to meet in person. 
The one-on-one mentoring model allows mentors and participants to 

develop relationships on a more intimate level in a private setting, which may be more conducive to gaining participants’ 
trust. One possible challenge in implementing a one-on-one mentoring model is having enough mentors to match with 
individual participants. Another possible drawback to the one-on-one mentoring model is that it limits participants’ 
exposure to insights offered by other program participants, as positive interactions with other participants can also be 
beneficial to a participant’s experience. This particular drawback can be partially mitigated by using peer mentors who 
have gone through the same or a similar program. 

In certain circumstances, it may be necessary to have a combination of different interaction methods. For example, 
programs may use group mentoring while participants are in correctional facilities, where one-on-one contact may be more 
restricted, and then transition to a one-on-one mentoring model once participants are released.

“I’ve been where 
they�are. If I can do 
it, they can do it.”
– Frankie Lee Hawkins, Peer Mentor, Central 
City Integrated Health, Detroit, Michigan
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Group Mentoring
In the group mentoring model, one or two mentors lead 
discussions with two or more participants at once. Group 
mentoring allows participants to share their needs, challenges, 
and successes with other participants and mentors, facilitating 
an open exchange of thoughts and ideas. Group mentoring 
discussions may be focused on reentry challenges faced by 
participants—such as obtaining employment—or centered on 
a curriculum that coaches participants in effective problem-solving and communication strategies. Despite the potential 
benefits of group mentoring, some participants may not be comfortable speaking openly in a group setting, and therefore 
may not be as engaged as they would be in a one-on-one setting. Group mentoring also does not provide an environment 
where mentors can form as close and trusting a relationship with participants as they do on an individual basis.

Virtual Mentoring
Virtual or electronic mentoring (“e-mentoring”)—“when support is provided by a mentor through computer-mediated 
technologies and communication can take place synchronously (e.g., electronic chat, instant messaging) or asynchronously 
(e.g., email, message boards)”16—is an emerging mentoring model in reentry programs. E-mentoring gives participants 
and mentors the flexibility to communicate at times that are convenient for both parties, and accommodates circumstances 
where distance prevents in-person meetings, which is especially prevalent in rural communities. Although e-mentoring 
is gaining popularity, many programs still supplement e-mentoring with other modes of interaction, including in-person 
meetings and phone calls, to balance the sense of detachment that may arise with a solely virtual interaction. Another 
potential challenge with the virtual mentoring model is miscommunication between mentors and participants, given that it 
is not possible to read body language and facial expressions through some forms of virtual communication.

Natural Mentoring
Commonly utilized with children and young adults, natural mentoring is “a supportive relationship … that develops 
naturally in the community and is not arranged or supported by formal programs.”17 A natural mentor may be an immediate 
or extended family member, a religious or spiritual leader, or someone from the local community who—without having 
the formal title of “mentor”—has played a positive, supportive role in a participant’s life. Natural mentoring capitalizes 
on an existing relationship in the participant’s life, and participants may be less likely to view this type of mentoring as an 
imposition on their lives since the mentor is someone they would likely be interacting with regularly anyway. Participants 
play a key part in helping to identify people in their life that could serve as natural mentors. However, some participants 
may struggle to identify natural mentors because “by the time they reach prison, many have lost the trust of loved ones 

IN PRACTICE 
SOAR Career Solutions’ Community Offender Reentry Program (CORP) in Duluth, Minnesota, incorporates e-mentoring 
into their traditional post-release one-on-one and group mentoring services in order to accommodate participants. 
CORP’s Positive Attitude Development (PAD) virtual mentoring program allows participants to send emails, instant 
messages, or texts to a mentor via an online platform. Participants also have at least one phone call or one in-person 
or video conference meeting with the mentor during the 16-week post-release program. This model has allowed 
SOAR to offer support to participants who have nontraditional work schedules or who live in rural areas where public 
transportation is not easily accessible for in-person meetings.

“You have instant 
credibility ... because of 
your own experience.”
– Peter C. Thomas, Peer Mentor, Exponents Community 
Mentoring Program, New York, New York
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IN PRACTICE 
Connecticut Appleseed’s Connecting through Literacy: Incarcerated Parents, Their Children, and Caregivers (CLICC) 
program provides mentoring services to fathers and mothers who are incarcerated in Connecticut correctional 
facilities, who have at least 1 child between the ages of 7 and 14, and who are within 6 months to 1 year of being 
released from incarceration. CLICC provides participants with pre-release one-on-one and group mentoring for 6 
months and post-release one-on-one mentoring for 6 months through a family literacy curriculum. This curriculum 
guides the incarcerated parents and their children as they read the same books and exchange ideas about them 
through letter writing during the parent’s period of incarceration. Once parents are released, they continue to use 
this curriculum to discuss the books with their children. Highly trained mentors facilitate pre- and post-release 
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IN PRACTICE 
The College and Community Fellowship (CCF) reentry program in New York City focuses on ensuring access to higher 
education for women in order to promote economic self reliance and reduce recidivism. Participants enrolled in 
the mentoring component of the program are matched with peer mentors who have similar educational and career 
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IN PRACTICE 
Mentoring4Success (also known as The Helen Initiative) is a statewide, community-based reentry program in Kansas 
that operates in collaboration with the Kansas Department of Corrections to match participants to mentors from 6 
to 12 months before release. Participants continue to work with mentors for 6 months after release, for an average 
overall (pre- and post-release) engagement period of 1 year. During the post-release portion of the program, mentor-
participant meetings are recorded in a “snapshot,” a user-friendly form—mainly in the form of checklists—where 
mentors can show when they met with participants, how long their interactions with participants lasted, and what 
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ADDITIONAL RESOURCES 
While local partners and training resources are often available to support the mentoring component of reentry 
programs, some national resources may also be useful.

The U.S. Department of Labor offers a resource called 
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Because community-based reentry programs draw participants from the correctional population, program success often 
relies heavily on the quality of the relationship between community-based organizations and corrections agencies, 

including probation and parole. But bringing mentoring into correctional facilities can be difficult for community-based 
organizations without an established partnership with corrections. Entrance to correctional facilities usually requires 
thoughtful planning and adherence to strict regulations. In addition, organizational policy and culture differences may 
cause corrections agencies and community-based organizations to have different priorities for the partnership. Despite 
their differences, however, corrections agencies and community-based organizations can build a strong partnership through 
effective planning, communication, and collaboration.  

This section and the corresponding “Community-Based Organizations and Corrections Agencies: Relationship-Building 
Questionnaire” in Appendix A are designed to highlight topic areas that are important for community-based organizations 
to discuss prior to establishing a formal partnership with corrections agencies and to outline what is often required in order 
to sustain the partnership. Readers are encouraged to use the questionnaire as a tool to support integrating the material in 
this section into their reentry programs.

CLARIFYING ROLES, RESPONSIBILITIES, AND EXPECTATIONS FOR BOTH PARTNERS 
Quality partnerships between community-based organizations and corrections agencies require the definition and 
establishment of roles, responsibilities, and expectations during preliminary cross-organizational conversations. Whereas 
roles and responsibilities in most community-based organizations can be fluid, many corrections agencies tend to have less 
flexibility in their structure and procedures. In a community-based reentry program, for instance, a program administrator’s 
tasks may be broadened to include recruitment and case management of participants, but a counselor in a correctional 
facility typically interacts with the prison or jail population strictly in a counseling capacity. To maintain clarity of roles, 
promote accountability, and avoid duplicating duties, community-based organizations should identify the personnel 
responsible for each component of the reentry program, including program management, participant intake and recruitment, 
and case management, while corrections partners should identify which of their staff will facilitate the mentoring component 
of the reentry program within the correctional facility. Designating a liaison for the mentoring component of the program 
within each partner’s respective organization can help coordinate efforts and foster cross-organizational understanding. 

Many people who leave incarceration are still under correctional supervision by probation or parole officers. Corrections 
partners should therefore also outline the roles of probation and parole officers and how their responsibilities may relate 
to the role of mentoring in the reentry program. When reentry programs establish a good relationship with probation and 
parole, mentors may act as a bridge between participants and probation or parole officers by encouraging participants to 
maintain regular communication with their probation or parole officers and to fulfill the conditions of their release.        

Some questions to ask when clarifying roles, responsibilities, and expectations for implementing reentry mentoring in 
partnership with a corrections agency are: 

• How will potential participants be identified within the correctional facilities? Will corrections staff provide 
reentry program staff with a list of potential participants, or will reentry program staff be able to recruit 
participants from the entire facility population?

• Will the corrections agency conduct risk and needs assessments and provide that information to the 
community-based organization? (See Section 3 for more information on these assessments.) 

SECTION 2. COLLABORATING WITH CORRECTIONS, PROBATION, AND PAROLE
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• Will corrections staff serve any case management functions for program participants, such as reentry case 
planning or post-release service recommendations? If so, how will program staff and corrections case 
management staff collaborate to support the reentry process?

• Since probation and parole officers monitor, encourage, and enforce participants’ supervisory conditions in 
the community, will they encourage participants to continue to engage in the mentoring component of the 
reentry program?

CREATING A COMMUNICATION AND INFORMATION-SHARING PLAN
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FOCUS ON PEER MENTORING
Reentry programs that recruit mentors who have a criminal record may find it challenging to facilitate pre-release 
communication between peer mentors and participants. There are often regulations pertaining to the ability of 
people with criminal histories or on probation or parole to interact with participants inside correctional facilities, 
and it is important for reentry program staff to work with corrections staff to determine how much discretion facility 
administrators have in this matter. While some departmental or facility-specific policies may be more flexible, facility 
administrators (e.g., wardens or sheriffs) may apply a higher level of scrutiny to program staff or volunteers who are 
requesting to work in their facility. Some facilities strictly prohibit people with criminal records from entering. Other 
facilities allow people with criminal records to enter facilities only after receiving appropriate training, but solely for 
community outreach purposes such as peer mentoring, rather than for visitation purposes. Programs should find out 
from their corrections partners whether such access and trainings are an option and, if so, when and how often the 
trainings take place.

In the event that a program is unable to send peer mentors into the correctional facility, there should be an alternative 
plan in place to conduct pre-release engagement with participants. Reentry programs in these circumstances often 
have mentor coordinators or case managers begin the mentoring relationship before a participant’s release, and then 
transition to engagement with a peer mentor after release.28  

Finally, many jurisdictions restrict people on probation or parole from interacting with others who have been convicted 
of certain crimes or who are under probation or parole supervision themselves. Reentry programs should be aware of 
these policies and build relationships with the local probation or parole department to determine how to accomplish 
the program’s goals while working within the existing policies. For instance, some jurisdictions will allow interactions 
with other people with conviction records as long as the supervising officer is notified and has provided approval. 
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People returning to the community from incarceration may have a variety of needs including education, family 
reunification or other relationship repair, housing, and substance use treatment. It is important for reentry program 

staff to understand the needs of the program’s target population in order to provide the necessary services and 
successfully incorporate mentoring into the reentry program. Reentry programs can use the wealth of resources available 
from the field of corrections and reentry to inform how they serve their participants through mentoring and other 
services, and to effectively work toward recidivism reduction and other positive reentry outcomes. The risk, need, and 
responsivity principles and risk and needs assessments are two primary approaches used to identify and address the 
needs of reentry program participants. As a component of a larger reentry program, mentoring can address specific needs 
that are often found in the correctional and reentry populations.



22

Need Principle
The need principle states that there are eight core criminogenic needs (i.e., the “Central Eight”): (1) antisocial attitudes; (2) 
antisocial beliefs; (3) antisocial friends and peers; (4) antisocial personality patterns; (5) high-conflict family and intimate 
relationships; (6) substance use; (7) low levels of achievement in school and/or work; and (8) unstructured and antisocial 
leisure time.34 Research indicates that the greater the number of a person’s assessed criminogenic needs that are addressed 
through services, the greater the impact those services will have on reducing the risk of reoffending.35 Evidence also 
suggests that the number of hours of programming and services a person receives influences the effectiveness of the 
intervention. Current research indicates that high-risk people require more service and program hours than moderate- or low-
risk people, but providing too many hours of intervention to low-risk people can be burdensome, interrupting their exposure 
to prosocial activities outside of the reentry services.36 Applying the need principle also involves identifying participants’ non-
criminogenic needs—such as obtaining employment, clothing, a driver’s license, or housing—and aiming to address those 
needs if there are resources available to do so. 

Responsivity Principle
The responsivity principle stipulates that service and supervision strategies should be designed to conform to individual 
motivations, learning styles, and abilities.37
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USING RISK AND NEEDS ASSESSMENT RESULTS 
In order to implement the RNR principles, it is important for reentry programs to develop a risk and needs assessment 
protocol. Risk and needs assessments will not only estimate participants’ likelihood of reoffending and identify criminogenic 
and non-criminogenic needs, but also help inform how the reentry program addresses those needs. Risk and needs 
assessment tools are typically questionnaires that guide face-to-face interviews used to identify behaviors, attitudes, and 
needs correlated with reoffending. Responses from these interviews are then assigned an overall score that classifies 
criminogenic risk level according to the particular risk and needs assessment tool used. Risk and needs assessment tools 
usually have classifications of low, medium/moderate, and high risk.

A reentry program’s first step in establishing a risk and needs assessment protocol is to determine who will conduct the 
assessments (e.g., the program staff, corrections partner, or probation or parole agency). Risk and needs assessments 
are usually administered by corrections, probation, or parole agencies, but there are some instances where a reentry 
program may administer the assessments, either by choice or because assessment results from the corrections agency 
are not available. When establishing an assessment protocol, important considerations for reentry programs that will be 
administering the assessments include choosing a validated risk and needs assessment tool and providing the necessary 
training for staff who will conduct the assessments.

There are many different risk and needs assessment tools available for the field of corrections and reentry.40 Adult reentry 
programs that administer their own assessment should use a risk and needs assessment tool that is (a) designed to assess 
the likelihood of recidivism and/or re-offense (i.e., incarceration, new offenses, and/or violations of probation or paroles 
conditions); (b) intended for assessing adult populations (18 years of age and older); and (c) validated on the program’s 
target population.41 Although all risk and needs assessment tools are designed to assess risk of recidivism, they vary in their 
intended population (e.g., men, women, juveniles/adolescents), content, approach, length, and cost.42 Reentry programs 
are encouraged to use risk and needs assessment tools that were designed for a population similar to the one they intend 
to serve. Once a risk and needs assessment tool is chosen, staff who will use the tool should receive all necessary training 
prior to working with potential program participants.    

In jurisdictions where the corrections, probation, or parole agency already conducts a risk and needs assessment on the 
target population, it is not recommended that reentry programs purchase a risk and needs assessment tool or expend 
resources on training staff to use the tool. Rather, as recommended in Section 2, reentry programs should develop a 
relationship with the corrections, probation, or parole agency and implement an information-sharing agreement that will 
include risk and needs assessment scores for their target population. 

Program staff who work directly with participants should understand criminogenic risk and needs and how a participant’s risk 
level informs decisions about the reentry services he or she receives. Mentors should receive more general training on the 
RNR principles. (See Section 4 for more information).

ADDITIONAL RESOURCES 
Below are several practical resources on the principles of recidivism reduction available at csgjusticecenter.org:

• An overview of the Risk, Need, and Responsivity (RNR) Principles43

• Risk Need Responsivity 101 webinar44 
• Reducing Recidivism: States Deliver Results45 

Further resources on RNR include:
• Risk-Need-Responsivity Model for Offender Assessment and Rehabilitation46 
• Risk-Needs-Responsivity Simulation Tool47 
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ADDRESSING REENTRY NEEDS
Many reentry programs put a comprehensive case planning and client management system in place to address the 
criminogenic and non-criminogenic needs identified through the assessment of program participants. A designated case 
planning staff member (typically a case manager) should work with program participants to develop individualized reentry 
case plans outlining the services that correspond to their reentry needs and goals. Case plans should list realistic goals 
directly related to the participant’s needs, a timeline for achieving those goals, and the participant’s responsibilities in 
meeting those goals.48  

Risk and needs information identified by assessments should inform the type and intensity of reentry service responses 
for each participant, which may include substance use or mental health treatment, employment or educational services, or 
cognitive behavioral interventions aimed at addressing thoughts, choices, and attitudes associated with criminal behavior. 
Reentry programs that do not have the capacity to offer certain services often partner with other community service 
organizations—such as local food banks, treatment clinics, clothing donation centers, and housing placement agencies—
to fill any service gaps and provide participants with the resources necessary to accomplish their reentry goals. Such 
relationships should be formalized with written agreements to ensure that referrals between partners are properly honored.  

Reentry program staff should ensure that participants understand the role of mentors to support them as they work to 
accomplish the goals outlined in their reentry case plans. Participants are better able to manage their expectations of 
mentoring services when they are clear about the roles mentors can or will play in helping them achieve their reentry goals. 
At the same time, mentors should work with case managers to understand the reentry plans of participants with whom 
they are matched so that they can determine how best to support participants’ reentry goals. (For more information about 
training mentors to support reentry goals, see Section 4.) Given that case plans may contain sensitive information regarding 
a participant’s health, treatment, or family life, for example, it is important for case managers to receive consent from 
participants prior to sharing case plan information with mentors in order to maintain participant confidentiality. 

A number of reentry programs report success in using mentoring as a way to keep participants engaged in other crucial 
reentry services. Mentors help encourage participants to continue active involvement in other reentry services that aim 
to address participants’ criminogenic and non-criminogenic needs. Mentors, too, can be instrumental in addressing 
criminogenic needs—particularly the needs of antisocial friends and peers, and unstructured social and leisure time. 
Research has shown that people who have antisocial peers are more likely to recidivate,49 while those who have prosocial 
support are more likely to have better outcomes in their transition from incarceration to the community.50 Mentors provide 
participants with a social support that is outside of a criminal network and reinforces positive change during the reentry 
process.51 The prosocial benefits of mentoring are particularly evident in the practice of peer mentoring. By sharing their own 
stories of transition from incarceration to the community, peer mentors serve as “people that [participants] can identify with 
and are living proof that turning away from crime is possible.”52  
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TRAINING MENTORS ON RELATIONSHIP-BUILDING SKILLS AND STRATEGIES
Mentors should also be trained on relationship-building and communication skills to cultivate an engaged and effective 
mentoring match. MENTOR—a nonprofit organization that focuses on mentoring—considers understanding motivation, 
relationship building, and effective communication “benchmark” skills in mentor training.56 This type of training allows 
mentors to elicit more honesty from participants, which can help a mentor better understand the risks and needs impacting 
successful reentry. Mentors usually receive initial training on these skills before they start working with participants, and 
then receive periodic booster training throughout their service as mentors. 
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trained on these guidelines, and they should know how any questionable or inappropriate behavior will be addressed by the 
mentor coordinator or program administrator. 

When developing ethical standards for reentry mentoring, consider the goals of the reentry program and the roles of 
the mentors. While in some programs where mentors receive a stipend it may be appropriate for a mentor to pay for a 
participant’s coffee or meal using the stipend, in other programs this might be prohibited. Both mentors and participants 
should understand which activities are not permitted according to a program’s specific ethical and behavioral guidelines. 

IDENTIFYING AND MEETING ONGOING 
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Regular program staff check-ins with mentors allow staff to identify mentor development needs, design ongoing training 
and support based on those needs, and make sure that mentors are meeting basic program requirements. Check-ins also 
help program staff ensure that mentors’ questions are answered, needs are met, and any challenges or concerns are 
addressed promptly. 

Feedback from mentors also provides a firsthand perspective on program implementation and can be a valuable source of 
qualitative data on program success. Examples of qualitative data obtained through mentor feedback may include self-
reported mentor engagement or satisfaction, open-ended assessments of match quality, or anecdotal reports of participant 
successes. (See Section 5 for more information on qualitative data and program evaluation.) There are many different ways to 
solicit such feedback from mentors. Programs may consider offering mentors one or more of the following feedback methods:
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Program-Specific Training and Support
Numerous resources—including both free and for-purchase curricula and training on the topics and communication 
techniques discussed on page 27—are available to support training needs. Reentry programs should carefully consider 
their characteristics, resources, and goals when planning how to equip mentors to support participants in working toward 
their reentry goals. A program with many participants who are parents, for example, may want to train mentors on a 
parenting curriculum such as Parenting Inside Out65 or InsideOut Dad66, both evidence-based parenting curricula designed 
for incarcerated and returning parents. Community or environmental factors may also impact how a reentry program 
chooses to train and support mentors. 

A reentry program should also account for cultural factors when designing and implementing mentor training and supports. 
Consider whether training materials need to be available in languages other than English; whether scheduled trainings or 
events conflict with religious holidays or observances; and what cultural competencies should be addressed in the training to 
ensure sensitivity toward and awareness of target populations such as tribal communities, immigrant populations, military 
veterans, or people with disabilities.

IN PRACTICE 
Facing low rates of training completion by potential mentors, staff at Workforce Connections—a nonprofit 
organization that offers adult reentry mentoring in western Wisconsin—adapted the structure of their mentor 
training to fit their rural environment. Initially they required in-person training for mentors, but soon realized that 
this was a hardship for potential mentors due to the long distances many of them would have to travel to attend the 
training in person. The program identified the need to make their mentor trainings available online, and implemented 
a platform that not only enables mentor recruits to complete their training from home, but also allows them to go 
through the training at their own pace.
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For an emerging practice like adult reentry mentoring, evaluations are critical for developing field-based knowledge. And on 
a smaller scale, conducting a formal evaluation is a way for adult reentry programs to assess the progress and success of the 
mentoring component of the program and to identify any areas for improvement. Reentry programs may choose to measure 
how the mentoring component of the program impacts participants’ engagement in other reentry services, or how mentoring 
influences participants’ achievement of reentry goals, for example.
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• The research partner’s fees and how those fees will be paid;

• 
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MAKING A DATA COLLECTION PLAN
Reentry program staff and their research partner should establish the types of information that need to be collected in 
order to determine whether the program has accomplished its projected outcomes and goals. A data collection plan may 
require the reentry program to collect both quantitative data (the who, what, where, and how many) and qualitative data 
(stories, artwork, interviews, focus groups, and other information that is not measurable in numbers). For instance, if one of 
the goals of the program is to determine whether mentoring can improve employment outcomes for participants enrolled 
in the mentoring component of the program, the research partner may recommend collecting data such as the number of 
mock interviews conducted, the number of submitted résumés or job applications that resulted in a job interview, or the 
number of participants who obtained full-time employment while engaged with their mentors. These are examples of 
quantitative data that reentry programs can collect through attendance records, surveys, or demographic information from 
the participants. The research partner may also recommend collecting qualitative data such as participant anecdotes about 
how having a mentor influenced the process of preparing for a job interview. Reentry programs can conduct focus groups or 
interviews with participants to collect this information. Including both quantitative and qualitative data points in the data 
collection plan may allow programs to have a more robust evaluation analysis. 

A data collection plan should also ensure that the confidentiality and privacy of the participants enrolled in the program 
are protected. Prior to beginning data collection, program staff should consult with the research partner to determine 
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Reentry programs sometimes use positive evaluation results to help build partnerships with other organizations or increase 
community support for the program. Programs may create reports to share with community partners, prepare stories about 
evaluation results to publish in local or state media outlets, or present the results through social media or community educa-
tion to raise awareness of adult reentry mentoring. 

A research partner that is embedded in the reentry program team can help program administrators understand what the 
evaluation results say about their program, assist in crafting the language to explain the evaluation analysis, and make 
recommendations for methods of sharing the results. Ultimately, if the evaluation is conducted properly, the results can 
be of great value to the mentoring component of the program and its participants, and contribute to the field of adult 
mentoring in reentry. 
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4. How does corrections make release decisions? How will release, probation, and parole decisions be 
communicated between corrections and your organization? 

5. 
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A logic model demonstrates the causal relationships between goals, activities, and results. It is a useful tool to visualize 
the purpose and scope of proposed activities, including the resources needed and expected outcomes. By completing 
the logic model, you should develop a map of your reentry program’s goals for mentoring, as well as the partners and 
strategies that will be leveraged to achieve those goals. Here are brief descriptions of the row headings in the sample logic 
model below:      

• Project Goals: Each column should reflect a specific goal for the mentoring component of the reentry program.

• Activities: Enter one or more discrete activities that will help achieve each goal. Activities should be concise 
and specific. 

• Activity Type (Training, QA, Policy, Procedure, Service Provision, Technology): Place an “X” in 
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APPENDIX B. SAMPLE LOGIC MODEL

Project Goal  
(Example) Train mentors in correctional evidence-
based practices.

Activities
Implement “Thinking for a Change” curriculum in 
mentor training.

Activity  
Type

Resources 

Staff: mentor coordinator; external trainers; 
corrections partners

Publications: mentor training manual (if applicable); 
Mentoring as a Component of Reentry

Process Measures
Number of trainings conducted; number of mentors 
trained

Short-Term Outcomes
All mentors complete “Thinking for a Change” 
training (within six months).

Long-Term Outcomes

All mentor training materials cover the “Thinking 
for a Change” curriculum (within two years).
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